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Pupil premium strategy statement 

This statement details our school’s use of pupil premium (and recovery premium for the 
2021 to 2022 academic year) funding to help improve the attainment of our 
disadvantaged pupils.  

It outlines our pupil premium strategy, how we intend to spend the funding in this 
academic year and the effect that last year’s spending of pupil premium had within our 
school.  

School overview 

Detail Data 

School name Half Acres Primary 
Academy 

Number of pupils in school  372 

Proportion (%) of pupil premium eligible pupils 23% 

Academic year/years that our current pupil premium 
strategy plan covers (3 year plans are recommended) 

2021-2024 

Date this statement was published 01 September 2021 

Date on which it will be reviewed 01 September 2022 

Statement authorised by Jo Rowell 

Pupil premium lead Mandy Mason 

Governor / Trustee lead Bev Riley 

Funding overview 

Detail Amount 

Pupil premium funding allocation this academic year £102,045 

Recovery premium funding allocation this academic year £10,295 

Pupil premium funding carried forward from previous 
years (enter £0 if not applicable) 

£0 

Total budget for this academic year 

If your school is an academy in a trust that pools this 
funding, state the amount available to your school this 
academic year 

N/A 
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Part A: Pupil premium strategy plan 

Statement of intent 

Pupil Premium is additional funding provided to the school based on the number of 

pupils who are currently receiving or have received Free School Meals (FSM) 

within the last six years, for Looked After Children and for children whose parents 

are in the armed forces.  

 

It is additional funding given to schools in order to address the inequalities between 

those children eligible for free school meals and their peers. It is our duty to use 

the Pupil Premium funding effectively in order to raise achievement and diminish 

the difference between these children and their peers both at a school and at a 

national level.  

 

At Half Acres Primary Academy, our main priority is to make sure that all children have 

access to a high-quality teaching and to ensure there are strong systems in place 

to develop and monitor teaching and learning. The curriculum at Half Acres has 

been designed and developed from the National Curriculum and we have used 

research from Christine Counsell, Chris Quigley and Rosenshine’s principles so 

our children have the best pedagogical approaches based on cognitive load 

theory. Teachers have access to high quality CPD that is planned effectively 

around research and is ongoing, including appropriate tasks and coaching to 

enable them to have the right skills and knowledge.  

 

If and when any children experience barriers to their learning, bespoke intervention is 

implemented swiftly and again monitored carefully by staff. 

Challenges 

This details the key challenges to achievement that we have identified among our 
disadvantaged pupils. 

Challenge 
number 

Detail of challenge  

1 Children enter school with limited language / vocabulary knowledge. 
Language / vocabulary development over time is weak.  This results in a 
vocabulary gap to their peers. 

2 Children have limited knowledge and understanding of the world and 
they do not have access to cultural capital and knowledge. 

3 Attendance is not a high priority for some families. Attendance data 
indicates that attendance among Disadvantage pupils is lower than for 
Non-Disadvantaged pupils. Some term time holidays are taken due to a 
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lower cost.  A greater percentage of Disadvantaged pupils show 
persistent absence compared to Non-Disadvantaged. 

4 Parents have a limited understanding of how they can support their 
children to be even more successful at school. 

5 Children have less well developed understanding of and ability to apply 
mathematical concepts and reasoning.  This impacts on their ability to 
problem solve. 

Intended outcomes  

This explains the outcomes we are aiming for by the end of our current strategy plan, 

and how we will measure whether they have been achieved. 

Intended outcome Success criteria 

Attainment between Disadvantaged and 
Non-Disadvantaged pupils nationally is 
closed 

Disadvantaged children have full access 
to the whole curriculum, including 
exposure to high quality vocabulary and 
conversation. Disadvantaged children 
achieve in-line with Non-Disadvantaged 
children nationally. Disadvantaged 
pupils make more rapid progress than 
their peers. 

Disadvantaged pupils have access to 
powerful knowledge and cultural capital 
so that they develop the knowledge, 
understanding and vocabulary in line with 
Non-Disadvantaged pupils nationally. 

Disadvantaged children have access to 
extra-curricular and enrichment activities 
and enhancements to enhance their 
understanding of the world. 
Disadvantaged children have effective 
access to pedagogic practice that 
supports the development of long term 
memory. Disadvantaged pupils are 
exposed to explicit teaching of 
vocabulary so they develop subject 
specific tier 2&3 language. 
Disadvantaged pupils access powerful 
knowledge through a carefully planned 
curriculum so that they reach cumulative 
end points in every subject.  
Disadvantaged pupils have access to 
books/educational resources. 

Parents of Disadvantaged pupils have 
effective relationships with school and as 
a result are able to support their children 
with their education. 

Clear communication between home 
and school resulting in positive 
relationships. Parents are aware of their 
child’s development, and how they can 
support them. As a result, pupils receive 
more consistent support from home. 
Communication with parents has 
improved as a result of school better 
understanding and meeting the needs of 



 

4 

the Disadvantaged families. 
Disadvantaged pupils have access to 
books/resources to support learning in 
the home environment.  

Disadvantaged children attend well. PA of 
Disadvantaged children is reduced 

Strong relationships between school and 
Disadvantaged families result in pupils 
attending more regularly. Disadvantaged 
attendance is closer to national and 
shows an improving trend. Reducing PA 
for Disadvantaged pupils demonstrates 
improvement over time. 

The mathematical fluency of 
Disadvantaged children is improved so 
they are both successful in both 
reasoning and maths. 

Outcomes in internal and external 
assessment demonstrate improvement 
in the Disadvantaged children in maths. 

 

 

Disadvantaged children achieve reading 
confidence and pleasure from reading 
and this supports the development of 
knowledge, understanding and 
vocabulary. 

Disadvantaged children take part in 
phonics and reading based interventions 
resulting in improved confidence and 
fluency in reading. 

To achieve and sustain improved 
wellbeing for all pupils, particularly 
disadvantaged pupils. 

Sustained high level of wellbeing 
demonstrated through improving trends 
in attendance, an increase in 
participation in enrichment activities 
particularly among disadvantaged 
pupils. 
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Activity in this academic year 

This details how we intend to spend our pupil premium (and recovery premium funding) 

this academic year to address the challenges listed above. 

Teaching (for example, CPD, recruitment and retention) 

Budgeted cost: £ 28,000.00 

Activity Evidence that supports this approach Challenge 
number(s) 
addressed 

CPD all staff on 
best pedagogical 
approaches based 
on research. 

Pedagogical approaches based on 
cognitive load theory (Rosenshine, 
Sherrington) MARGE theory (Shimimura) 

  

EEF best practice Quality First Teaching.  

Pupil_Premium_Guidance_iPDF.pdf 
(educationendowmentfoundation.org.uk) 

 

EEF research suggests that effective 
feedback improve learning by an 
additional 6+ months: 

Feedback | EEF 
(educationendowmentfoundation.org.uk) 

 

1 & 2 

CPD all staff on 
‘Closing the 
Vocabulary Gap’ 

Research based on Alex Quigley 1 

CPD RWI DFE approved programme for synthetic 
phonics for the teaching of early reading 
and to support pupils to catch up who did 
not achieve phonics screening at the end 
of KS1 

Phonics | EEF 
(educationendowmentfoundation.org.uk) 

1 & 2 

CPD targeted KS2 
staff RWI 
Freshstart 

Proven approach to teaching synthetic 
phonics to children in UKS2 to develop 
fluency in reading 

Phonics | EEF 
(educationendowmentfoundation.org.uk) 

1 & 2 

CPD All staff 
Maths Mastery 
Programme 

DFE approved approach to mastery 
maths being delivered through the 
Yorkshire and Humber Maths Hub 

Mastery learning | EEF 
(educationendowmentfoundation.org.uk) 

5 

https://educationendowmentfoundation.org.uk/public/files/Publications/Pupil_Premium_Guidance_iPDF.pdf
https://educationendowmentfoundation.org.uk/public/files/Publications/Pupil_Premium_Guidance_iPDF.pdf
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/feedback
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/feedback
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/phonics
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/phonics
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/phonics
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/phonics
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/mastery-learning
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/mastery-learning
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KS1 Early Years 
Maths Hub 
Research Group 

DFE approved approach to mastery 
maths being delivered through the 
Yorkshire and Humber Maths Hub 

5 

Additional training 
provided for ECTs 
to support teaching 
of pedagogic 
approaches to 
maths and reading 

See above 1, 2, & 5 

Additional time 
given to curriculum 
subject leaders to 
enable them to 
monitor and 
develop pedagogy 
of staff. 

Pedagogical approaches based on 
cognitive load theory (Rosenshine, 
Sherrington) MARGE theory (Shimimura) 

  

EEF best practice Quality First Teaching.  

Pupil_Premium_Guidance_iPDF.pdf 
(educationendowmentfoundation.org.uk) 

 

EEF research suggests that effective 
feedback improve learning by an 
additional 6+ months: 

Feedback | EEF 
(educationendowmentfoundation.org.uk) 

 

1 & 2 

 

Targeted academic support (for example, tutoring, one-to-one support 

structured interventions)  

Budgeted cost: £ 37,545 + £10,295 (£47,840) 

Activity Evidence that supports this approach Challenge 
number(s) 
addressed 

Additional Early 
Bird intervention 
sessions targeted 
at Disadvantaged 
pupils who require 
a particular focus 
on reading and 
maths 

EEF Extending School Time 

Extending school time: Technical Appendix 
| EEF 
(educationendowmentfoundation.org.uk) 

1, 3 & 5 

Booster Groups Preparation and support for pupils to 
access KS2 SATs.   

EEF Extending School Time 

Extending school time: Technical Appendix 
| EEF 
(educationendowmentfoundation.org.uk) 

5 

https://educationendowmentfoundation.org.uk/public/files/Publications/Pupil_Premium_Guidance_iPDF.pdf
https://educationendowmentfoundation.org.uk/public/files/Publications/Pupil_Premium_Guidance_iPDF.pdf
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/feedback
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/feedback
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/extending-school-time/technical-appendix
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/extending-school-time/technical-appendix
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/extending-school-time/technical-appendix
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/extending-school-time/technical-appendix
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/extending-school-time/technical-appendix
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/extending-school-time/technical-appendix
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Targeted 
deployment of 
additional adults to 
support the 
delivery QFT and 
purposeful 
feedback to 
enhance progress 
through smaller 
group within 
classes 

Research indicates that targeted 
deployments with additional adults working 
with small groups to support QFT has 
positive impact on outcomes 

Teaching Assistant Interventions | EEF 
(educationendowmentfoundation.org.uk) 

 

EEF Small Group Tuition 

https://educationendowmentfoundation.org.
uk/evidence-summaries/teaching-learning-
toolkit/small-group-tuition/ 

 

1 & 5 

Bespoke teaching 
by experienced 
HLTA 

EEF – Making the best use of Teaching 
Assistants 

Making Best Use of Teaching Assistants | 
EEF 
(educationendowmentfoundation.org.uk) 

1 & 5 

RWI Catch Up 
sessions 

DFE approved programmes of learning for 
synthetic phonics 

Phonics | EEF 
(educationendowmentfoundation.org.uk) 

1 

Delivery of RWI 
Freshstart 

DFE approved programme teaching 
synthetic phonics to children in UKS2 to 
develop fluency in reading 

Phonics | EEF 
(educationendowmentfoundation.org.uk) 

1 

Daily Maths 
Catchup 

Maths hub approved Mastery approach 

Mastery learning | EEF 
(educationendowmentfoundation.org.uk) 

5 

Timetabled release 
of staff to support 
the effective 
delivery of RWI 
groups/Catch Up 
Groups 

EEF Research / DFE approved 
programmes of learning for synthetic 
phonics 

Phonics | EEF 
(educationendowmentfoundation.org.uk) 

1 & 5 

 

Wider strategies (for example, related to attendance, behaviour, 

wellbeing) 

Budgeted cost: £ 36500.00 

Activity Evidence that supports this approach Challenge 
number(s) 
addressed 

https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/teaching-assistant-interventions?utm_source=/education-evidence/teaching-learning-toolkit/teaching-assistant-interventions&utm_medium=search&utm_campaign=site_search&search_term=teaching%20assistant
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/teaching-assistant-interventions?utm_source=/education-evidence/teaching-learning-toolkit/teaching-assistant-interventions&utm_medium=search&utm_campaign=site_search&search_term=teaching%20assistant
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/small-group-tuition/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/small-group-tuition/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/small-group-tuition/
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/teaching-assistants
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/teaching-assistants
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/teaching-assistants
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/phonics
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/phonics
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/phonics
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/phonics
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/mastery-learning
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/mastery-learning
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/phonics
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/phonics
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Weekly, monthly and 
termly monitoring 
and tracking of 
attendance and PA 
of Disadvantaged 
pupils is conducted; 
immediate action is 
implemented.  

Attendance lead 
monitors and 
supports families 
with persistent 
attendance issues.  

There's a clear link between poor 
attendance and lower academic 
achievement DfE research (2015)  

Department for Education 
(publishing.service.gov.uk) 

 

 

3 & 4 

Home Support Visits 
for attendance from 
Learning Mentor 

EEF- Parental engagement 

Parental engagement | EEF 
(educationendowmentfoundation.org.uk) 

3 & 4 

Trust EWO 
employed to support 
attendance. 

EEF- Parental Engagement 

Parental engagement | EEF 
(educationendowmentfoundation.org.uk) 

3 & 4 

Pastoral Care and 
support in school 
provided by Learning 
Mentor. 

EEF - Social and Emotional Learning 

Social and emotional learning | EEF 
(educationendowmentfoundation.org.uk) 

All 

Pastoral 
interventions 
provided by Learning 
Mentor 

EEF Wider Strategies 

3. Wider strategies | EEF 
(educationendowmentfoundation.org.uk) 

All 

After school clubs EEF- Enrichment and physical activity 

Life skills and enrichment | EEF 
(educationendowmentfoundation.org.uk) 

Physical activity | EEF 
(educationendowmentfoundation.org.uk) 

All 

Trips / Visits EEF- Enrichment 

Life skills and enrichment | EEF 
(educationendowmentfoundation.org.uk) 

2 

 

Total budgeted cost: £ 28,000 + £47,840 + £36,500 = £112,340 

https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/412638/The_link_between_absence_and_attainment_at_KS2_and_KS4.pdf
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/412638/The_link_between_absence_and_attainment_at_KS2_and_KS4.pdf
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/parental-engagement
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/parental-engagement
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/parental-engagement
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/parental-engagement
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/social-and-emotional-learning
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/social-and-emotional-learning
https://educationendowmentfoundation.org.uk/support-for-schools/school-improvement-planning/3-wider-strategies
https://educationendowmentfoundation.org.uk/support-for-schools/school-improvement-planning/3-wider-strategies
https://educationendowmentfoundation.org.uk/guidance-for-teachers/life-skills-enrichment
https://educationendowmentfoundation.org.uk/guidance-for-teachers/life-skills-enrichment
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/physical-activity
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/physical-activity
https://educationendowmentfoundation.org.uk/guidance-for-teachers/life-skills-enrichment
https://educationendowmentfoundation.org.uk/guidance-for-teachers/life-skills-enrichment
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Part B: Review of outcomes in the previous academic 
year 

Pupil premium strategy outcomes 

This details the impact that our pupil premium activity had on pupils in the 2021 to 2022 

academic year.  

Intended Outcomes Reviewed. 

 Attainment between Disadvantaged and Non-Disadvantaged pupils 

nationally is closed 

GLD 

88% of disadvantaged pupils achieved a Good Level of Development at the end 

of reception. 

Year 2 SATs 

 ARE+ GD 

Reading 44% 

(All: 62%) 

6% 

(All: 15%) 

Writing 39% 

(All: 51%) 

6% 

(All: 7%) 

Maths  67% 

(All: 78%) 

11% 

(All: 15%) 

 

39% of disadvantaged pupils achieved at or greater at the end of KS1 (combined) 

(All: 51%).   

Year 6 SATs 

 ARE+ GD 

Reading 80% 

(All: 87%) 

30% 

(All: 40%) 

Writing 30% 

(All: 57%) 

0% 

(All: 7%) 

Maths  40% 

(All: 67%) 

20% 

(All: 27%) 
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20% of disadvantaged pupils achieved at or greater at the end of KS2 (combined) 

(All: 57%). 

 Disadvantaged pupils were well supported by staff and able to access 

powerful knowledge and cultural capital. 

 

Visits and visitors to the school to support the curriculum offer have resumed for 

all year groups following restrictions caused by Covid. 

 Residential visit and other educational visits to a variety of locations. 

 All children from Year 1 to Year 5 attended Ledston woodland visit which 
supported outdoor learning, science, team building, mental health and 
wellbeing. 

 CPD provided to staff following Rosenshine’s Principles. Evidence in lessons, 
pupil voice and books. 

 Vocabulary displayed and revisited during lessons, and explicitly taught in every 
lesson. 

 Progression grids are in place. 

 

Next steps 

o Continue to develop and plan enrichment activities to support the 
curriculum. 

o Ensure all staff new to school, including ECTs, are supported to become 
experts in incorporating Rosenshine’s Principle’s in lessons. 

o Further develop curriculum progression documents. 

 

 Parents of Disadvantaged pupils have effective relationships with school 
and as a result are able to support their children with their education. 

 

 Face to face contact with parents is in place following Covid. 

 Staff greet children and parents every morning and meet regularly with parents 
to support children requiring intervention. 

 Technology is used to share concerts, special occasions, services and 
celebrations with parents. 

 Attendance and Behaviour Officer has been appointed and is working closely 
with parents. 

 Family mentor continues to support parents when needed. 

 Early Years have resumed learning workshops for parents. 

 Support from outside agencies is available for parents. 

 Book fairs for children and parents, and competitions have promoted the 
importance of reading at home. 

 

Next steps 

 To develop parent workshops in curriculum areas to support learning at home. 

 To develop resources available for parents to support children learning in the 
home environment. 
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 Disadvantaged children attend well. PA of Disadvantaged children is 

reduced 

The Persistent Absence of Disadvantaged children is reduced. 

 Of the 51 pupils in school who are currently classed as having Persistent 

Absence, 21 (42%) are ‘disadvantaged’. We have appointed a new Attendance 

and Behaviour officer to monitor and action this. 

 More parents have been invited to meetings. 

 More referrals have been made to the EWO 

 More Home Visits have been made. 

 More sessions with children have taken place. 

Next steps 

o Continue to work with Attendance and Behaviour Officer and Trust EWO 
to monitor PA of disadvantaged pupils and to put in place early actions 
for these pupils. 

  

 The mathematical fluency of disadvantaged children is improved so they 

are both successful in both reasoning and maths. 

 The gap between disadvantaged and non- disadvantaged pupils in attainment in 

mathematics is narrower through school as the children are taught using White 

Rose Maths (vocabulary, reasoning, problem solving and applying). The Gap is 

narrower in KS1 as pupils have experienced WRM with a more consistent 

approach since its introduction. WRM has a clear structure, including vocabulary 

and opportunities for reasoning, and the impact of this is feeding through the 

school. 

 67% of disadvantaged pupils in Y2 achieved the expected standard or above in 

mathematics compared to 78% of All pupils. 

 

Next steps 

o Ensure all staff and staff new to school, including ECTs, received quality 

CPD and are supported to become experts in using White Rose Maths 

structure in maths in lessons. 

o To continue to monitor and action the closing of the gap in all year 

groups, and particularly KS2.  

 

 Disadvantaged children achieve reading confidence and pleasure from 

reading and this supports the development of knowledge, understanding 

and vocabulary. 
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 The gap between disadvantaged and non- disadvantaged pupils in attainment 
in reading is now in single figures in Year 1, 2 and 4. The gap in Year 6 is 10% 

 The gap is wider in Y3 (19%) and we plan to consistently use Fresh Start 
phonics and reading interventions to support the disadvantaged pupils in this 
cohort. 

 The gap is wider in Y5 (24%) and we plan to consistently use reading 
intervention including Early Birds to support the disadvantaged pupils in this 
cohort.  

 80% of disadvantaged pupils in Y6 achieved the expected standard or above in 
reading compared to 87% for the whole cohort. 

 Whole class reading has been introduced using vocabulary rich, quality texts. 

 

Next steps 

o Ensure all staff new to school in EYFS and KS1 are trained in Read, Write 

Inc. 

o Continue to develop whole class reading and ensure all new staff, including 

ECTs, are trained and supported to deliver this effectively.   

o Ensure high quality interventions are consistently delivered and accessed fr 

identified children.  

o To continue to closely monitor the attainment and progress of disadvantaged 

pupils. 

 

 To achieve and sustain improved wellbeing for all pupils, particularly 
disadvantaged pupils. 

 Learning Mentor works with children and parents to support the wellbeing of 
children. 

 Behaviour and Attendance Officer now in place and working closely with 
parents to address attendance issues, including PA and late attendance 

 Mental Health Lead in place following DFE recognised training. 

 Mental health and wellbeing baseline has been established. 

 Intervention groups for identified pupils have supported pupils with their mental 
wellbeing. 

 

Next steps 

o All classrooms to introduce and develop wellbeing areas for pupils to 
access. 

o Calming environment to be developed across school. 

o Timetable in events to support mental health and well-being and to work on 
building self-esteem. 

o Nurture and intervention spaces to be developed to support children’s 
behaviour, mental health and well being 

o Quality CPD to be delivered to staff and staff new to school on initiatives to 
support wellbeing for children. 
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Externally provided programmes 

Please include the names of any non-DfE programmes that you purchased in the 

previous academic year. This will help the Department for Education identify which ones 

are popular in England 

Programme Provider 

Read Write Inc Ruth Miskin 

TT RockStars Maths Circle Ltd 

TestBase AQA 

White Rose Maths  White Rose Maths (Trinity MAT) 

Charanga Music Charanga Ltd 

 

 
 


